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FOREWORD
The Society’s thanks are due to BFSS Councillor and
Chair of Grants Committee Professor Joy Palmer
Cooper for the many hours she has spent on the
36 reports. They are also due to members of our
Grants Committee for their diligence as lead trustees
on grant applications, to our professional staff
for the in-depth attention they give both to the
grant applications we receive and to the ongoing
relationships with the charities we support. Finally,
our thanks go to the charities themselves whose
dedication as professionals or volunteers improves
the lives of young people and the communities in
which they live.

This is the third BFSS Occasional Publication that
focusses on the reported impact of final year BFSS
grants during the calendar year 2017. This year
Professor Joy Palmer Cooper’s analysis is based on
the 36 final reports received during that period.
This publication demonstrates the BFSS Council’s
continuing commitment to demonstrate the Society’s
contribution to public benefit and to enhancing the
outcomes of our work as a grant-giving charity.
The analysis records the reported benefits to over
148,000 young people, more than 2000 teachers and
almost 90,000 families and community stakeholders
in 2017 through BFSS grants and with many of these
projects continuing to benefit future cohorts of

Professor Steve Hodkinson
Chair, BFSS Council
May 2018

young people, their families and members of their
local communities. Among the school construction,
teacher training, library, classroom resources etc
projects reported here are some that deal with the
very basics of health and well-being that contribute
so much to improved school attendance and
educational progress- clean water, food, sanitation
and good hygiene. Healthy and happy young people
and teachers make progress together.

Group of pupil beneficiaries in Delhi, India

INTRODUCTION AND SCOPE
Each of the 36 Final Reports contains quantitative
data which has enabled statistical summaries to
be provided of such things as number of tangible
contributions provided, direct and indirect
beneficiaries, measurable impact on educational
achievement and so on. Such quantifiable outcomes
are extremely important; yet alongside these there
is an incredible range of qualitative achievements
which are explained by grant holders and other
stakeholders. These are explored within this report
and illuminate the very significant unquantifiable
impacts that have been made on people’s lives,
quality of education and communities.

This is the third in a series of annual BFSS Occasional
Publications that focusses on an overview of the
reported impact of grants finalised over a period
of twelve months. This publication derives from
an analysis of the Final Reports of grant holders
received in the twelve months concluding on 31st
December 2017. A record number of 36 Final Reports
were received during the year 2017 and have been
analysed; this figure compares with 30 in 2015 and
27 in 2016.

The analyses of grants reported on in 2015 and 2016 can be found at:
http://www.bfss.org.uk/wp-content/uploads/Impact-of-BFSS-Grants-Awarded-in-2016.pdf, and
http://www.bfss.org.uk/wp-content/uploads/BFSS-Impact-Analysis.pdf
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The 36 Final Reports contain an extraordinary
wealth of data, both quantitative and qualitative
in nature. The overview presented here can but
provide a snapshot of the immensely varied and very
significant contributions that have been made by the
charities we have supported and of the undoubted
impact of BFSS projects on the lives of individual
children, teachers, parents and communities around
the world. We like to view the Final Report of any
project as the presentation of evidence that the
project’s intended outcomes and outputs have been
realised. Such evidence is testimony to the success
and integrity of the project and it also gives us as
funders vital information which illuminates ways in
which BFSS grants have impacted on the educational
achievement, learning opportunities and indeed the
quality of lives of so many people.

The 36 reports that were completed in 2017 and
are the subject of this overview of impact were in
receipt of a total of £495,475 in grant funding from
the BFSS over the period of twelve months being
reviewed. So, the grants and beneficiaries discussed
in this publication relate to one year of grant
funding received by the projects whose reports were
submitted between 1st January and 31st December
2017. Hence the figures do not represent the full
grant support given to multi-year projects which
terminated during this period. For such projects,
data relevant to the final year have been extracted
so that valid comparability of data and impact over
the period may be achieved.
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STATISTICS OF IMPACT
Construction Projects featured in nine of the reports.
Such tangible contributions included the building of
9 classrooms in sites in Tanzania and Nepal, complete
refurbishment of a primary school in another location
in Tanzania, construction of latrines in Nepal, Uganda
and Malawi and of a deep well in Uganda. Essential
houses for teachers were constructed in Uganda
and a drama, music and dance building was provided
in India.

Commencing with quantitative data on impact, it is
reported by the 36 grant holders that BFSS funding
made a direct impact on the education and lives of
148,439 young people. This figure compares with
a total of 64,859 reported in the previous year’s
analysis, so we note a very considerable increase
in direct impact on young beneficiaries.
We understand that the funding directly impacted
on the work of 2,226 teachers, head teachers and
teaching assistants and on some 89,231 indirect
beneficiaries. This latter figure compares with 35,848
indirect beneficiaries reported in the previous year
and it must be noted that this already high figure
is significantly underestimated, given that several
reports refer to ‘whole communities’ benefitting
or to ‘many generations’ or ‘many thousands’.
Where no precise figures have been provided, these
generalisations are not included in the statistical
summary. We conclude that without doubt in a
period of twelve months, grants contributed to the
enhancement of education, educational opportunity
and general quality of life for well over half a million
individuals around the world.

Grants also covered building and grounds-related
needs and equipment including water tanks and rain
water harvesting systems in Uganda and Tanzania,
a purpose-built playground and football pitch in
Uganda, various items relating to school security
such as fencing and lighting in Uganda and animals,
poultry houses, marquees and agricultural equipment
in Kenya.
Classroom-related equipment and basic resources
featured in a substantial number of reports. We
provided funding for classroom furniture such as
desks, benches, chairs, cupboards, whiteboards,
flipcharts, floormats and assorted printers, copiers
and stationery in numerous locations; studio staging,
lighting, electrics, a public-address system and
furniture for the dance and drama studio in India,
bunk beds in Uganda, and equipment for first aid
and menstrual kit making in Nepal, Malawi and
Uganda. In some instances, for example a project
based in Cornwall, UK, resources were dedicated to
the education of pupils in special schools and Special
Educational Needs units.

The beneficiaries of the 36 grants are located in 17
countries of the world (compared to 14 last year),
namely Colombia, Ethiopia, The Gambia, Ghana,
Guinea, Guatemala, India, Iraq, Kenya, Malawi,
Mozambique, Nepal, Sierra Leone, South Sudan,
Tanzania, Uganda and the United Kingdom. Seven of
these countries were home to more than one project
and the overall distribution is detailed in Appendix 1.

Science, Information Technology and Digital Learning
were the prime focus of 2 projects. Grant funding
enabled the purchase of 200 re-furbished PCs, 210
keyboards, routers and related equipment in Sierra
Leone in order to provide 10 primary and secondary
schools with IT learning facilities for the first time.
Also, we enabled the purchase of laptops, tablets,
firewall, cameras and licenses with related teacher
training in Guatemala with the aim of improving
teaching practices and reducing the ‘digital divide’ for
students. Various other locations received laptops and
IT equipment to support improvements in the quality
of the learning environment.

PROJECT OBJECTIVES
We now turn to the major areas of support which
BFSS funding contributed to. At the outset we note
that whilst construction projects and the provision
of basic equipment feature strongly and have
clearly had the impact they deserve, the reports
of 2017 have a far greater emphasis on teacher
training, on ‘readiness’, on supporting inclusion
and the redressing of inequalities and support for
the disadvantaged. Such change of emphasis will
hopefully be illuminated by the examples discussed
in the forthcoming pages.
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Libraries and books once again featured very strongly
in several locations in efforts to enhance the learning
environment and promote literacy. For example, in
Ethiopia a project aimed to promote educational
attainment and independent reading by improving
access to good quality libraries. The project enabled
the training of 46 librarians, and library grants to the
46 schools to be spent on books, libraries and reading
corners. Libraries were initiated in a further 3 schools
in another location in Ethiopia with the provision of
300 English language text books and other resources
and in Nepal, 5 primary school libraries were created
complete with carpets, shelving, floor cushions, books
and an appropriately trained library teacher.

training was all about lifting barriers faced by
disabled children, disability discrimination awareness
and inclusive methodologies. Finally, in India, teacher
training aimed to improve access, retention and
completion of education by 250 street and working
children in Delhi. Such programmes had very
considerable impact on educational opportunity and
quality of lives as will be discussed below.
Courses and programmes featured in many reports
and again, several had a focus on inclusion and
preparedness for school or the world of work. This
category of endeavour includes diverse examples
such as the provision of educational reinforcement
workshops in Colombia; a programme of Kurdish
language teaching to assist integration of displaced
children in Iraq; workshops in special schools in
Cornwall, UK; vocational training programmes in
Kenya; social education programmes for Care leavers
in Cornwall, UK; programmes for the integration
of creative play and learning for street-connected
children in Uganda; an academic support programme
for young people in Haringey, UK; learning activities
for disadvantaged children and the establishment of a
children’s university passport scheme in Yorkshire, UK;
programmes and activities relating to thinking about
their futures for primary school pupils in Hackney and
other locations in the UK; and workshops on hygiene
and menstrual health in Malawi and Uganda.

The training of teachers was a major component of
numerous reports, and endeavours include general
training for improvement in the quality of education.
For example, in Ghana, lower primary school teachers
engaged in training to improve learning outcomes;
in Uganda a programme focused on how to improve
literacy levels whilst in another location in the same
country, a teachers’ empowerment project trained
teachers and established teacher change-maker
networks. In South Sudan, untrained teachers were
trained, and refresher training took place for tutors
and mentors. Other programmes had a specific focus
such as training in librarianship and the optimum
use of books and in the use of computers and
related technology.

These are indeed diverse examples, many with farreaching implications for mainstream education,
achievement, opportunity and general quality of life.
Further details and examples of impact of many of
these various interventions will be explored in the
ensuing discussion.

Teacher training also related to the themes of
inclusion, readiness for education and the redressing
of inequalities and attitudes to disadvantage which,
as mentioned, were of increased significance this
year. In Kenya, teachers were trained on such matters
as special educational needs and school leavers with
intellectual disabilities. In another location in Kenya,
teacher training supported a programme on inclusive
education methodologies to enable sustained
access to school and retention of street-connected
children in a slum community. In locations in the UK
including Milton Keynes, Northamptonshire, Luton
and Leicester, teacher training focused on children
with special educational needs and disabilities in
supplementary schools and supportive out-of-school
educational programmes. In the Gambia, teacher
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The impact of teacher training on pupil achievement
is given significance in reports where appropriate.

Along similar lines in Guatemala, the provision of ICT
equipment and training in the use of computers and
digital equipment has significantly widened access
to technology, enhanced learning through the use
of IT, improved staff and pupil retention rates and
increased the confidence and ability of staff members.

For example:
‘…significant improvement in literacy levels of pupils
taught by the trained teachers. % measurements of
literacy increased from 12.9% to 21.5%.’ (Uganda).

At another location in Uganda, teacher training in
phonics and the provision of training manuals has led
to significant enhancement of the ability of teachers
to teach phonics, the development of team teaching,
teacher commitment in general, teacher retention,
the creation of effective classroom environments and
significant improvements in pupils’ literacy levels.
The building of new, earthquake-resistant
classrooms in Nepal is regarded as ‘building a model
infrastructure’ and attendance of both pupils and
staff has improved considerably.

Impact on the quality of the learning environment
Provision of enhanced space, improved facilities,
essential equipment and of teacher training are
clearly linked to improvement in educational
standards, levels of attainment and retention of both
staff and pupils. Whilst difficult to measure, it is clear
from a good number of reports that BFSS funding to
improve the quality of the learning environment has
had far reaching implications.
A block of new classrooms in Uganda

ANALYSING IMPACT

For example:

The analysis of the overall impact of the 36 projects
follows the same framework as that which has
been utilised in the two previous reports, allowing
for comparisons to be made as the years go by and
cumulative evidence of impact to be established.
This analysis focuses on four general areas of impact,
namely impact on educational standards and pupils’
levels of attainment, impact on the general quality
of the learning environment, impact on the wider
community of the project’s location and impact
on the overall quality of life of the individuals
concerned. As in previous years, it is obvious that
these areas are overlapping and inter-related. They
encompass elements which are clearly observable and
quantifiable but also complex qualitative elements
that are in many instances powerful yet difficult
to define. The discussion which ensues provides
examples of each of these four elements of impact
incorporating the measurable and the ineffable.

‘…there is improvement in attainment and
independent reading.’ (Ethiopia).
‘…children show good progress in understanding,
reading and speaking of Kurdish.’ (Iraq).
‘…all pupils completed their end of year exams
relevant to their grades.’ (Nepal).
‘…significant number of students supported
progressed to university compared to those of similar
background not supported.’ (UK Haringey North).
Others provide more robust statistical evidence:
‘…58% increase in knowing alphabet in English, 55%
increase in understanding phonics, 47% increase in
ability to use numbers in English.’ (Tanzania).
‘…over 80% of sample surveyed improved their
academic performance. 81% of 120 children achieved
scores above average,’ (Kenya).

Impact on educational standards and pupils’ levels
of attainment

‘…95% of the survey (of street children)
passed academic year and moved up to the
next grade,’ (India)

Almost all the reports speak of positive results
relating to improvement in pupils’ attainment levels
and general improvements in educational standards
and opportunity. Some give general indications or
are in the ongoing process of data collection.

‘…80% of students improved language skills and 76%
improved maths skills as a result of the reinforcement
workshops.’ (Colombia).
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The establishment of a drama, music and dance
building in India led to the comment ‘early indications
are that arts provision has improved attitudes,
motivation, self-confidence, esteem and core
subject skills.’ Classroom teachers are now becoming
competent in drama and the performing arts and are
embedding practice across the curriculum. There is a
positive teaching environment and staff are engaging
with new ways of teaching and learning.

Reference has been made to the establishment
of school libraries and the many books that have
been provided to enhance learning environments,
clearly with great success. In Ethiopia we read of
significant improvement in the quality of the learning
environment through the new resources, notably
libraries. ‘Libraries are quiet, calm spaces where pupils
come to read or to do homework.’ Library provision in
Nepal has improved pupil attendance and behaviour.
Students are more attentive and motivated to read
which in turn impacts on attainment levels in reading
and comprehension tests.

In Uganda, the completion of housing for teachers,
equipped classrooms and teachers’ latrines has led
to a situation where teachers are working far more
effectively and for longer hours. ‘Teachers are more
confident, more professional, more motivated and
have positive attitudes towards the pupils.’

Time and again the reports link improvements in
the quality of the learning environment through
increased space, resources and teacher training
to positive outcomes: ‘Teachers now have all the
equipment they need to teach.’ (Tanzania). ‘Teachers
have gained confidence and skills in integrating
nature and the outdoors into lesson plans.’ (UK,
Cornwall). ‘Classrooms are now neat and conducive
to learning and there is good use of quality teaching
methods and materials.’ (Uganda). ‘New approaches
to teaching, better class management, improved
lesson planning, creation of stable classroom
environments.’ (South Sudan).

As a result of the provision of resources for vocational
training and improving sustainability of special
education in Kenya we read that ‘schools are more
interesting and vibrant learning environments.
Teachers have a clear sense of purpose and have
moved from learning by rote to learning by doing’.
Intensive training for teaching of information
technology in Sierra Leone alongside the provision
of a wide range of related resources has resulted
in reduction of teacher isolation, improved teacher
retention, the promotion of interactive learning, and
increased motivation of students, notably females.
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disabilities. This programme involves community-led
supplementary schools and out-of-school programmes
and has significant impact on community members.
Black and minority ethnic parents feel more
included in community-led activities and gain better
knowledge of statutory support available. Community
groups gain insight into funding sources and other
forms of support they may apply for.

Teacher training in Ghana

Without doubt, provision of new, clean spaces such
as classrooms and libraries with appropriate furniture
and equipment has enhanced teacher recruitment
and retention in many places. As was the case last
year we also note that better equipped and trained
teachers are internalising the concept of their own
life-long learning and development. Many now
accept teaching as a life-long commitment and
engage in such developments as teacher changemaker networks (Uganda), cascading knowledge to
other faculty members (Sierra Leone), peer mentoring
and networking (Tanzania) and community liaison
activities (the Gambia).

A good example of the school as a community hub
lies in Nepal. This project was for the construction
of new earthquake-resistant classrooms, gender
segregated toilets and a wide array of classroom
equipment and training for teachers. Here the
project was designed with the community in mind
and the community members were fully involved as
stakeholders from the outset. Many contributed cash
towards the project; others their time and effort.
Many parents gave unpaid labour and other skills to
support the construction work. The charity overseeing
this work firmly believes that local ownership through
community contributions is vital for sustainability.

Impact on the wider community

In Tanzania, the aim of the project was to improve
standards and enhance the capacity of primary
school teachers involving training, mentoring and
networking. Once again, the community was placed
at the heart of this project. Parents were trained
to provide voluntary classroom support and a
community maintenance programme was established.
A feeling of community ownership was developed,
and the school served as a hub for meetings and
focus groups.

Another area of hugely important impact which is
largely unquantifiable, is the impact on the wider
community in which the project is based. In various
instances this is clearly linked to construction
and school development projects and to funded
programmes within the school.
We can identify three clusters or categories of impact
on the community, the first being the concept of
the school as a community ‘hub’, the second being
specific benefits derived by the community through
the project and the third being a shift in community
attitudes and values deriving from the project.

In the UK, in the areas of Milton Keynes,
Northamptonshire, Luton and Leicester, a project
focused on community-led educational support
for children with special educational needs and
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with resultant income from egg and milk sales.
In Sierra Leone, where 10 schools were equipped
with IT learning facilities for the first time, life
chances and employment opportunities for rural
young people have significantly increased now that
they have access to 21st Century resources and means
of communication.
In Mozambique, where a project aimed to establish
a pre-school and give a better life for young children,
an agricultural programme ‘emerged’ to improve
nutrition of the pupils. The community committed to
growing food for the school and this developed into
small scale home agricultural projects, leading to sales
of surplus crops and income. With this income, school
fees can be paid and more children will gain access
to education.

In two locations in Uganda, the provision of new
classrooms, teachers’ houses, water and segregated
toilets backed up with an array of new resources has
placed schools at the hub of community life. Both
schools are used for a wide range of community
activities. In one, the building is the meeting place
for village events, youth groups, scripture reading
club, young farmers’ club and news club. In the other,
community members access water from the borewell,
church members use the latrines on Sundays and
workshops are provided for community members as
well as pupils. The sense of community ownership is
well-developed and rewarding.

In Guatemala, the aim of the project was to close the
‘digital divide’ and equip young people for the world
of work and income generating potential. Through
effective use of the resources provided and good
teaching, employers are now recognising the level of
ICT ability of the pupils and companies contact the
school in their search for employees.

Turning to the matter of specific benefits deriving
from projects by the community, a very good example
is that of the impact of new school libraries. In
Ethiopia where a major project established libraries in
46 schools, mobile ‘donkey libraries’ and community
initiatives have introduced the world of books to
many beyond the schools. Saturday reading clubs
and book loans from the libraries form part of a
significant community-driven literacy project. Along
similar lines in Nepal, parents gave their time to work
in creating libraries in 5 schools and these libraries
are now community resources. Community members
engage in library maintenance; poor families with
no books at home now borrow books and parents
regularly sit and read with their children.

Other specific community benefits lie in the fields
of health and well-being and these will be addressed
under our discussion on impacts on the overall quality
of life derived from educational interventions.
However, whilst still considering impacts on the
wider community of the projects, we turn to the allimportant subject of change in attitudes and values
towards education. This is also inextricably entwined
with quality of life impacts but here we reflect on a
small number of the many powerful examples of how
community attitudes and values changed as a result
of projects supported over the past year.

Another example of specific benefit to the community
is that of employability and economic advantage.
In Kenya, a BFSS supported project focused on
improving vocational learning and school leaver
outcomes. Income generating enterprise forms part
of this endeavour. Teachers are increasingly making
connections between learning in school and a
successful transition to adulthood in the community.
Pupils learn skills that will be taken with them, for
example of poultry farming and animal husbandry

In remote Himalayan villages in Nepal where schools
were devastated by an earthquake, staff in revitalised
schools are now working with community members
to embed a culture of education that was previously
lacking. Communities now understand that children
have a right to education and engage with the
schools.
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and the disabled and this significant topic leads into
our final area of impact which is concerned with wellbeing and life quality in general.

Yazidi, Arab Muslim, Turkman and refugee can now
interact with the host population. As they re-enter
the formal education system, confidence improves
and access to education supports not only their
future prospect and security but also that of their
extended families.

Impact on the overall quality of life
We are left in no doubt by the powerful evidence
provided in the reports that many educational
projects have far-reaching consequences on the
general quality of the lives of so many people. This
impact is unquantifiable yet cannot be overlooked
given its significance and potential ‘life changing’
nature. This analysis divides the area into four clusters
of impact on quality lives.

A report from Tanzania tells of disabled twins, one
deaf and one with cerebral palsy. Adaptations to the
school environment were made as part of our funded
refurbishment so that these two children could
attend school. This led to a full consultation process
and discussion of how the needs of impairment and
disability can be met. This location now has a focus
on inclusion.

The first is closely allied to changing community
attitudes as discussed above and its impact on
disadvantaged, vulnerable, at risk and abused
young people.

A computer lesson in Haringey North, U.K.

In Uganda, street connected children are being
supported through the integration of play and
learning in a new purpose-built playground and
football pitch. Children leaving the streets or coming
in from the streets for activities are becoming far
better integrated into the community and members
have increased understanding and tolerance of the
realties of life on the streets. There is now a muchimproved community perception of street children
and willingness to support integration and inclusion.

have a right to education irrespective of background
and special needs. A similar reaction was reported
in India, where community awareness rallies and
other extensive programmes which reached out to
communities greatly improved school access and
retention for street and working children in Delhi.
Here there is a visible improvement in understanding
the rights of all children and attitudes towards
education. Furthermore, police and child protection
authorities have extended their support for street and
working children – tangible evidence that attitudes
have changed and indeed so has policy and practice.

In Malawi, mothers’ groups and community volunteers
have developed menstrual kits for teenage girls,
distributed in association with hygiene workshops.
This initiative has had significant impact on community
attitudes. It has ‘broken the taboo’ around menstrual
hygiene management in the neighbourhood and

Likewise, in the Gambia, work has been undertaken
to find disabled children that are ‘hidden’ in the
community and provide their first steps towards
education, medical care, social interaction and

raised awareness of girls’ issues in education.
Superstitions and cultural norms have been challenged,
there is reduced school absenteeism in teenage girls
and improved academic attainment in girls.

childhood. Parents hiding children are encouraged
to send them to school thus bringing disabled
and non-disabled children together. A series of
awareness raising activities and events including radio
broadcasts, drama productions and story-telling has
had significant impact on attitudes and values of the
community as a whole. Traditional negative beliefs
have been countered and the public are engaged
with the concept of inclusion.

A project aiming to enable sustained access
and retention of street-connected children in a
mainstream school in a slum community in Kenya
has resulted in a significant change in the negative
attitude that many community members traditionally
held towards street-connected children and also
children with disabilities and special needs. There is
now a much broader recognition that all children

So, we see ample evidence of the transformation of
minds and practices within communities towards the
education of girls, the vulnerable, the disadvantaged
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The second general cluster of impact on overall
quality of life is that of health-related benefits.
Interventions such as the provision of gender-specific
latrines, rainwater harvesting systems and washing
facilities have made significant impact on the health
of many children and on related school attendance
figures. Reports from Tanzania and Uganda where
funding was applied to renovation of segregated
latrines, safe sanitation and handwashing facilities
tell of reduction in absenteeism. Instances of
sanitation-related illnesses such as diarrhoea and
stomach bugs have significantly decreased. In another
location in Uganda, a project specifically aimed to
increase educational attainment through improved
school facilities for washing, sanitation and hygiene
awareness. A school Health Club was initiated, and
training activities centred on Participatory Hygiene
and Sanitation Transformation and Children’s
Hygiene and Sanitation Training. Once again,
enrolment and attendance increased, the incidence
of hygiene-related diseases decreased, and
educational attainment benefitted.

In the Uganda-based project focusing on streetconnected children, it is reported that participating
children now feel safe and happy. They are able to
concentrate and have increased curiosity and desire
to stay in the ‘mainstream’ where the community
now welcomes integration, rather than run back to
the streets. Likewise, in Kenya, we see reintegration
of street-connected children and transition from the
non-formal education provided to formal primary
schooling. The report talks of ‘normalisation’ of street
children with disabilities and special educational
needs in classroom settings. They receive support
from trained Learning Support Assistants until such
time as they no longer need it and can forge a future
life within the community.
In the project in the Gambia aiming to find ‘hidden’
disabled children within the community, children are
supported into mainstream schooling. Teachers and
school counsellors have been trained on disability
discrimination and many of the barriers that these
children traditionally faced within society have been
removed. These children and their parents now access
education, medical care, support for anti-bullying and
social interactions. Lives have been transformed.

Several projects over the year focused on menstrual
hygiene and the importance of addressing this in
order to encourage teenage girls to attend school.
The work in Malawi involved the construction of girls’
sanitary blocks and menstrual hygiene management
activities. Mothers’ groups in association with the
Girl Guides Association developed menstrual pads
for the girls and implemented workshops which gave
practical advice and challenged taboos. In Nepal,
menstrual health training was provided for female

The BFSS supported project in Iraq aimed to provide
access to education for vulnerable, displaced children
in the north of the country by programmes of Kurdish
language teaching. Displaced and vulnerable young
people from backgrounds of Kurdish Muslim, Kurdish
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In numerous other reports, details are provided of
improvements in feelings of inclusion, acceptance
by society, motivation to learn, self-confidence,
understanding of rights, social interaction, and desire
to achieve personal aspirations. In all it is a hugely
powerful catalogue of psycho-social impacts.

Marginalised low caste children in Nepal were
provided with the opportunity to enrol in
government schools. These children are now
far more likely to gain employment and will have
an independently decided vote in local elections
rather that voting in line with direction from the
village headman.

Our fourth and final cluster of life changing
impacts is that of specific wider life skills that may
be embedded in the projects’ objectives or be a
significant ‘value added’ to the main outcomes.

Academic support for young people through
projects in the UK - in Haringey North, Hackney
and in Yorkshire - has enabled the development of
important life skills such as effective independent
study and ability to comprehend and debate lifestyle choices and future ambitions. Similarly, in
locations where projects have focused on providing
access to education for displaced, vulnerable and
disadvantaged children, parents have been supported
to be better equipped to deal with statutory agencies
and service providers. Parents are provided with skills
to support their children’s learning and to be better
equipped to put trust in the agencies dealing with
their families.

A project in Tanzania which involved building a
classroom block to cater for a larger intake of pupils
was educative beyond its purpose. Students of
construction were used in the building process. They
gained valuable skills whilst being supervised in the
work, so much so that it is hoped that the location be
developed into a vocational training centre.

Pupil beneficiaries of a refurbished school in Tanzania

students and appropriate kits were provided. In these
and other locations, the number of girls missing
school for several days every month has significantly
reduced with inevitable increase in girls’ attainment.

Self-confidence and self-esteem have been promoted
through participation in the performing arts in the
drama, music and dance studio in India and through
the project in Iraq mentioned above. Success stories
tell of significant psychological and emotional
improvements in the internally displaced children.

Support for appropriate nutrition also played a key
role in benefitting health, school attendance and
ultimately attainment. In Guinea, in the intense
period of recovery from the Ebola crisis, access of
children to school was supported by the provision
of a hot mid-day meal each day and the holding
of classes on nutrition and support for good health.
In Mozambique, improved nutrition of school pupils
was achieved through a sustainable agriculture
programme through which healthy food crops
are grown around the school and parents’ homes.

A project based in Cornwall, UK, entails a longterm social education programme for care leavers.
As a result of participation, young people leaving
care demonstrate increased ability to understand
themselves and others with enhanced social skills
and emotional development. The programme aims
to lead them into further education and employment
where appropriate.
A ‘Children’s University’ programme in Yorkshire, UK,
redresses inequalities faced by children growing up in
disadvantaged households. This work has significant
impact on psycho-social aspects of the young people’s
development. Many now feel more inspired, more
positive about their future, feel a desire to achieve
more with their life, and are generally more aware
of their abilities and the application of positive
thinking. Similarly, in the UK’s Hackney based project
concerned with children’s approaches to their futures,
interventions resulted in children feeling able to
tackle difficult challenges, understand options for
their futures, and make decisions on what they want
from their futures.

A third cluster of impacts on the general quality
of life may be identified as psycho-social skills
and attributes.
Our funding in Colombia contributed to educational
reinforcement workshops to improve the quality
and permanence of education for children and
young adults. It is reported that 75% of participants
developed citizenship skills. They now seek peaceful
resolutions to conflicts, understand and practice ethical
values, clearly express their ideas, and respectfully
listen to others. They participate in decision-making
processes in school and understand the importance
of norms within the classroom and home.
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In the UK’s Cornwall-based project to develop sensory
nature trail tools for special schools and special
educational needs units, the production of resources
involved working in collaboration with an outside
organisation. This design technology project enabled
a range of life skills to be developed.

CONTEXT AND THEMES
This analysis of 36 very diverse projects has employed
a four-fold over-arching framework of impact and
numerous examples of how these broad ‘umbrella’
impacts, namely standards of attainment, quality
of the learning environment, wider community and
overall quality of life are inextricably linked and
mutually beneficial. Within this framework we can
also identify certain themes which characterise some
of the projects’ endeavours and a word about these
may illuminate the background context for some of
the work the BFSS has supported.

Wide-ranging vocational skills were involved in the
project in Kenya which aimed to improve vocational
learning for special educational needs pupils. Startup assets were provided for school leavers including
equipment for poultry farming, cooking and running
a small business. Income generating enterprises
were successful and students learnt a wide range of
vocational skills invaluable to their futures.
Important life-changing vocational skills of a very
different kind were acquired by rural children in
Sierra Leone who were enabled to access computers
and other IT learning facilities for the first time.
Having access to twenty-first century resources and
ability to use IT significantly increased employment
opportunities for these young people in remote areas
as well as giving them a range of life-enhancing skills.
The same is true in Guatemala where closing the
digital divide has given students vital skills in IT
and increased employment opportunities.

We remain committed to supporting projects
which are responses to some of the world’s great
natural disasters. Grants which are included in this
analysis which focused on post-disaster recovery and
educational development included post-Ebola crisis
support in Guinea and Sierra Leone. In Nepal, two
projects focused on re-establishing education in a
post-earthquake environment whilst a third in this
country, built earthquake-resistant classrooms as ‘a
model infrastructure for countries prone to disasters.
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The Iraq-based project worked with internally
displaced people in this country with significant
military conflict.

children could not get to school because of heavy
snowfalls; severe rains and an earthquake delayed
the project in Guatemala; heavy rains affected
attendance of teacher training meetings in Uganda;
landslides and post-earthquake environmental
hazards delayed the schools’ revitalisation project in
Nepal where teachers had to be airlifted by helicopter
to attend trainings as local trails were impassable
and dangerous and Sierra Leone’s project suffered
delays due to post-Ebola effects and impacts. These
are but a few examples of the many natural hazards
encountered. Many reports emphasized the need
for detailed planning taking account of seasonal
impacts, financial contingency and the need for
extreme patience.

A second prominent theme has been the provision
of support for integration and inclusion both in
mainstream education and in society of young people
with special educational needs, disability and other
forms of vulnerability. Ten projects out of the 36
worked on this general theme of inclusion and many
examples have been included in the above overview.
Along similar lines, 9 projects supported young
people in access to the workplace.
One project concluding in 2017 was concerned with
a long-term social education programme for young
people in and leaving care. This successful support
led to improved ability in young people in care or
having left the care situation to relate to others, to
understand themselves and their aspirations and to
move forward into further education or employment.
This project is the forerunner of what is anticipated
will be an important strand of BFSS priority funding
over the next few years, given Council’s approval for
a designated fund to support projects to help ‘looked
after children’.

Political unrest and regional instability regrettably
affected a significant number of projects. Political
protests delayed work in one project in Ethiopia,
whilst another project in the same country endured
‘state of emergency’ situation which prevailed for
some time. Activities of the project to find and
support disabled children in the community in the
Gambia were interrupted by political impasse in
the region when radio broadcasts were halted. In
Kenya, rates of reintegration of street-connected
children into mainstream schooling were adversely
affected by political instability and violence during
the time of Presidential elections and in South Sudan,
there were lengthy delays due to local conflict and
insecurity. The point is well made by the organisers
of this project that support structures are essential in
regions of insecurity and open and distance learning
technologies are very important.

LESSONS TO BE LEARNED
As in previous years, analysis has shown clearly
that alongside the vast array of positive outcomes
achieved by our funded projects, there were various
challenges faced by grant holders and ‘lessons to be
learned’ which the Society takes very seriously. Some
challenges might well have been anticipated and
avoided with increased attention to project planning.
Others were beyond the control of the organisers.

Cultural and language differences presented
challenges in some instances. For example, in Ghana
the person delivering local training did not speak the
native language and in Tanzania delays were incurred
because of the unexpected length of time it took to
translate teachers’ reports.

Budgeting matters feature every year in the analysis
of challenges. These encompass fluctuating exchange
rates, inflation and rising costs of materials between
the time of grant application and the time of
execution of the project. Rising local costs are a big
issue in many places, particularly in post-disaster
environments. In various instances, budgeting issues
were linked to challenges encountered by adverse
weather, environmental conditions and local routines.
Adverse weather delayed the project in Iraq as

that all problems will be resolved. Appropriate
management of such situations is required including
community awareness training so that it is clear what
will be delivered.

CONCLUSION
The BFSS takes reporting of the impact of our
grant-giving and the ‘lessons to be learned’ from
the Final Reports extremely seriously. We aim to
share examples of good practice and challenges
experienced through this publication and our annual
Grants Workshop. Furthermore, Grants Committee
regularly reviews our reporting methods in order
to maximise the potential for the sharing of good
practice. The scope and extent of impact of the 36
grants reported on in 2017 is tremendous. We have
supported over 150,000 direct beneficiaries and over
half a million individuals by indirect means. This
support has undoubtedly led to enhanced student
attainment, and improved quality of teaching and
the learning environment in many places. It has also
brought about far-reaching changes in the quality of
individual lives and in communities’ commitment to
inclusive education.

The challenges of long term sustainability and
planning for this are vital considerations in any
project. Some grant holders had clearly given
less thought to this than others, but we read of
some robust approaches to sustainability, often
involving networking and evaluations which have
led to leverage of support from other funders. For
example, in Colombia, evaluation results proved
that project activities had improved the quality of
education and subsequently the District Secretary
for Education provided state funding. A project in
Uganda aiming to scale up school achievement has
engaged with leadership at district level, leading
to a commitment to support interventions and
encouragement from the Education Ministry to scale
up country-wide. Some reports tell of synergy with
other BFSS supported charities, whilst others have
made links with in-country networks. We also read of
the crucial role the community plays in sustainability,
for example, by assurance of school or library
maintenance, and by raising funds through the sale
of agricultural produce or enterprise groups that are
channelled back into the school.

Joy A. Palmer Cooper

The importance of changed attitudes in communities
towards such things as girls’ education and inclusion
of disadvantaged and disabled children cannot
be over-estimated since it plays a key role in
sustainability. In the long term, changed attitudes
within families will be passed down through the
generations. Sustainability can undoubtedly be
achieved by a variety of means and our 36 reports
of 2017 have provided some valuable insights into
approaches which may complement financial security.

A great deal has been mentioned above about
changing community attitudes and community
ownership and participation, yet a note of caution
applies here. One charity reports that as a result of
a successful project, huge expectations have been
raised in the community and there is an expectation
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APPENDIX 1: PROJECT LOCATIONS 2017

We acknowledge and thank the following five charities for contributing photographs for this publication:
• Toybox for the photo of a pupil beneficiary group in Delhi, India

Colombia

Malawi

• Henry van Straubenzee Memorial Fund for the photo of their completed classroom block in Uganda

Ethiopia (2)

Mozambique

• The Sabre Charitable Trust for the photo of teacher training in Ghana

The Gambia

Nepal (5)

Ghana

Sierra Leone

Guatemala

South Sudan

Guinea

Tanzania (3)

India (2)

Uganda (5)

Iraq

United Kingdom (7)

• IntoUniversity for the photo of a computer lesson in Haringey North, U.K.
• EdUKaid for the photo of pupil beneficiaries in Tanzania

Kenya (2)
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